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Career academies as a method of school reform were studied. A guide for
implementing the foundation teaching academy course Careers in Education was
developed and submitted for approval at Auburn High School. The Careers in Education
Resource Guide was the accumulation of information to assist Family and Consumer
Science teachers with the implementation of the first career academy offered at Auburn
High School. Included in the Careers in Education Resource Guide was the alignment of
curriculum components with the Office of Superintendent of Public Instruction Careers in
Education frameworks. Furthermore, the guide integrated competencies which matched
the Washington State Essential Academic Learning Requirements. The results of the
guide empowered the Careers in Education program by having provided supporting units
of instruction. Important information for student recruitment, timelines, and guidelines
were developed.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction
"Vocational Education is about helping young people find
direction, purpose, and abilities in their lives. In some ways it is
simply about educating the whole person: mind and spirit, head
and hand. The old mental-manual controversy that has plagued
Vocational Education throughout history will be replaced by this
renewed understanding that learning theory (mental processes) can
never be separated from doing and practice. Similarly, learning in
school can never be separated from learning in life situations. And
workplaces are important settings that help individuals learn about
career, job skills, personal development, and application oflife
skills (Shumer, 2001, p.6)."
Shumer, clearly illustrated the importance for students to connect learning to
school and life. Vocational Education was known for the connection between what was
learned and practiced in life situations (Markham & Lenz, 2002). The workplace was a
valuable setting for students to connect learning to job skills and personal development
(Shumer, 2001). Moreover, integrating academic and vocational skills deepened
relevance for students and provided purpose for learning (Brown, 2000). The focus of
Vocational Education has always been to connect learning to work-based outcomes
(Granello & Sears, 1999).
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Educational reform in the United States has focused attention on restructuring
schools to comply with standards-based learning (Rhoder & French, 1999). Vocational
Education was at a turning point when faced with a set of high academic standards (Gray,
2002). Historically, Vocational Education carried the stipulation that students enrolled in
this type of class were taught skills that required manual labor and not intelligence
(Stinson, 1994). As a result, The Commission on Skills of the American Workforce,
1990, reported that students were undereducated for the workplace (Haag, Granello,
Sears, 1999). Cray and Herr (1998) suggested integrating career development concepts
into academic subjects, aligning vocational curriculum with competency based standards,
and modifying school curriculum to combine academic and vocational classes as methods
for making learning relevant. Stinson (1994) reported that Vocational Education was
currently being redesigned to meet the high academic standards that were required from
the workplace. Integration of academic learning and workplace skills had become a
major emphasis of Vocational Education (Gehring, 2001). As discussed by Kerka (2000),
the restructured environment blended vocational reform and the integration of academic
competencies.
Many concepts from the School-to-Work movement were applied to Vocational
Education (Stem, Dayton, & Raby, 2000). The School-to-Work Act of 1994, addressed
the issues of an under qualified workforce and thus set academic and employability
standards for all students (Lent & Worthington, 1999). Through the School-to-Work Act
three methods of connecting students to work-related learning were defined: school-based
learning, work-based learning, and connected learning activities (Richardson, 2001).
Rhoder and French (1999) recognized that school-based learning was actually classroom
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instruction which took place in the classroom and focused on academic learning as a way
to define occupational skills. Work-based learning connected the student to both work
experience and career mentoring at the work-site (Richardson, 2001). The investigation
of Brown (2000) concluded that mirrored learning activities matched learning in the
classroom with on-the-job instruction.
Vocational Education provided the foundation for many career orientated learning
experiences (Richardson, 2001 ). School-to-career principles, such as job shadowing,
internships, service learning, cooperative education, and independent studies were
integrated into learning opportunities for students to see the rationale and relevance for
new learning and skills application (Arenofsky, 2001). Through connected learning a
student's chosen pathway would support a twofold mission of career training and college
preparation (Little, Erbstein, & Walker, 2001).
A recent trend in blending academics with career preparation occurred through
the development of career academies (Markhan & Lenz, 2002). Vocational Education
and traditional academics differed from career academies by three distinct features which
were small learning communities, college-preparatory curriculum with a career theme,
and partnerships with employers (Little, Erbstein, & Walker, 2001). The small learning
communities were a strong pedagogical reform which positively effected students
because of the climate of care and support (Kemple, 1997). Each community oflearners
shared the same group of teachers and traveled together through classes, thus allowing a
sense of community, were necessary for a sense of belonging (Stern, Dayton, Raby,
2000). Teachers were provided common planning time to construct connected curriculum
and to communicate student achievement (Cannon & Reed, 1999).
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Integrated academics with a career theme brought more significance to students
(Elliot, Hanser, Gilroy, 2000). Career academies continued to blend work-site learning
with classroom learning (Cheney & Tidyman, 200 I). Curriculum and activities were
coordinated ar01md a single industry which emphasized the relationship between
academics and the workplace (Hills & Maxwell, 2001). Students learned work-place
skills, developed relationships with mentors, and expanded job-related skills, so that
learning became relevant (Weil, 2001). Students learned academic competencies, such as
mathematics and language arts which were directly related to the career pathway (Hills &
Maxwell, 2001).
Weil (2001) concluded that career academies greatly improved high school
completion rates, student grade point average, and college attendance, when compared to
the traditional high school program. Elliot, Hanser, Gilroy (2000) also discussed the
outcomes of career academies as having positive relationships to grade point averages,
improved absenteeism, and high school graduation rates. Although, Kemple (2000),
reported that participates scored no higher on achievement test than a control group,
evidence showed that graduates earned a higher hourly wage after graduation.
Another significant aspect was that many career academies were focused around a
single career, such as teaching (Naveson, 2002). MeKenna (2001) stated that there was a
need to recruit new teaching candidates because of the lack of college candidates entering
the profession. Data showed a need for 2.2 million new teachers in the next decade
(Jackson, Kauffinan, Kardos, 2001). The National Teacher Recruitment Clearinghouse
(2002) had advised the implementation of pre-collegiate programs to attract new
professionals into the teaching field. The grow-your-own teacher movement had become
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a popular method for the recruitment of teachers into the profession (Collins, 1999). In
fact, California had been at the fore-front of teacher recruitment by implementing
teaching academies at the high school level (Feistritzer, 1999).
Although Vocational Education was viewed as a non-academic form of education,
it has been recognized as a successful pedagogy which can connect knowledge and
instruction to high academic standards (Shumer, 2001). Applications of School-to-Work
methods and career orientated learning provided necessary integration to make learning
relevant for students (Rhoder & French, 1999). Career academies have been a flourishing
component of school reform (Coffee & Prestridge, 2001). Small learning communities,
curriculum with a career theme, and partnerships with employers were key elements of
career academies that blended together school-to-work concepts and standards-based
academic learning (Kerka, 2000). Furthermore, teaching academies addressed the
recruitment needs for teachers while implementing all concepts of career academies
(Chism, Frazer, & Arnold, 1996). The Office of the Superintendent of Public Instruction
in Washington (2003) recognized teaching academies as a vocational pathway in
Washington state high schools A twofold blending of teaching academies and Vocational
Education with high academic standards encouraged school districts to recruit new
teachers from a pool of high school students (National Teacher Recruitment
Clearinghouse, 2002).
Definition of the Problem
Does work-based learning and career academies promote learning by making
academic curriculum more relevant when used in a career context? Additionally, does
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research provide evidence that career academies are a successful method of school
reform?
Purpose of the Project
The purpose ofthis project was to create and implement a resource guide for a
career academy foundation class, Careers in Education, at Auburn High School for the
Auburn School District #408, Auburn, Washington. Careers in Education will be
integrated into a block of classes to form a Teaching Academy. The Career in Education
Resource Guide would include units to be implemented into the curriculum for the Career
in Education class.
Limitations of the Project
For the purpose of this project it was necessary to establish the following
limitations:
Scope: The Career in Education resource guide was designed for use in grades eleven and
twelve and limited to students enrolled in the Teaching Academy.
Research: The review of literature was limited to research conducted primarily within the
last ten (10) years. Related information from selected sources was limited to information
obtained from the Office of the Superintendent of Public Instruction and from three (3)
public high schools.
Target Population: The model Career in Education Resource Guide was designed for use
in grades 11-12.
Definition of Terms
1. Career Academies: A school within a school in which students take some or
all of their academic requirements together in addition to pursuing a structured
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sequence of career-focused courses in a broadly defined occupational field.
Teachers were placed in instructional teams and placed an emphasis on
curriculum integration which provided opportunities for students to gain
structured work experience through mentorship or internships. (Warren,
Erbstein, Walker, 2001).
2. Career Mentoring: Pairing a student with an employee over an extended
period of time during which the employee helped the student master certain
skills and knowledge the employee possesses, models workplace behavior,
challenges the student to perform well, and assessed the student's
performance (Joyce & Neumark, 2001).
3. Career Path: A coherent sequence of courses based upon an occupational goal
(Joyce & Neumark, 2001).
4. College Preparatory Curriculum: Combination of academic and vocational
curricula integrated into a career theme and includes academic courses that
meet high school graduation and college entrance requirements (Coffee &
Pestride, 2001).
5. Connected-learning Activities: A program which integrated classroom and onthe-job instruction (Richardson, 2001 ).
6. Cooperative Education: Programs combining instruction with employment
(Naylor, 1997).
7. Educational Reform: A systematic approach to school wide improvement that
incorporated every aspect of a school from curriculum and instruction to
school management and provided a framework for using research to move

8
from multiple, fragmented educational programs to a unified plan with the
single focus for academic achievement (Joyce & Neumark, 2001).
8. Grow-Your-Own Teacher: Pre-collegiate teacher recruitment program
(Collins, 1999).
9. Internship: A program which students spent time in a business, industry, or
other organization to gain insight and direct experience (Richardson,2001).
I 0. Job Shadow: Students visited a business to observe the everyday functions of
their occupation area of interest (Richardson, 2001).
11. School-based Learning: Classroom instruction based on high academic and
business-defmed occupational skill standards (Richardson, 2001).
12. School-to-Work: A curriculum that integrated academic and technical subject
matter, work-based learning related to classroom studies, and explicit
connections linking high school to postsecondary education and employment.
13. Service Learning: A program which combined meaningful community service
with academic learning, personal growth, and civic responsibility (Naylor,
1997).
14. Small Learning Communities: Small groups of students that traditionally
stayed with a core group of teacher over the three or four years when they
were in high school (Naylor, 1997).
15. Teaching Academy: A program designed to expand options for students
interested in a career in teaching. Teaching academies paired future teachers
with mentor teachers to provide students with experiences in all aspects of
school-related activities from board and parent/teacher meetings to classroom
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and professional development experiences. Students are exposed to a number
of educational topics including classroom management, teaching strategies,
and brain research (Traverse Bay Area Intermediate School District, 2003).
16. Work-based Learning: A learning experience that occured at a worksite
outside the classroom in fulfillment of a student's educational and/or career
plan (Richardson, 2001).
17. Vocational Education: Education which prepared student for an occupation or
career (Joyce & Neumark, 2001).

CHAPTER TWO
A REVIEW OF RELATED LITERATURE AND INFORMATION OBTAINED FROM
SELECTED SOURCES
Introduction
Career academies provided a promising method of integrating vocational
methodologies with academic reform (Olsen, 1997). Studies suggested that career
academies improved the effectiveness of the learning community and enhanced student
performance (Maxwell & Rubin, 2001). This chapter examined the development, purpose
and goals, structure, effectiveness, and problems associated with career academies.
Development of Career Academies
The concept of career academies developed from the inner-city discourse that
Philadelphia experienced in the 1960's (Philadelphia Academies Incorporated, 2003).
Community members, goverrunent, and schools looked to find solutions for the unrest of
the city's youth through collaborative efforts of schools and businesses (Burnett, 1992).
Through the organization of the Philadelphia Urban Coalition the Electrical Academy
was the first institution which incorporated employment training with academic standards
(Elliot Lawrence, Gilroy, 2002). The primary reason for the creation of career academies
was to prevent students from dropping out of school (Ellstrom 2001). Low achieving
students who exhibited poor attendance, lacked in credits, or came from a disadvantaged
background were targeted and recruited into career orientated programs (Gray, 2002).
Student success through career academies set in motion a new manifestation of school
reform ( Gitter, 2001 ).
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Career academies were limited during the decades of the 1960's and 1970's
(Maxwell 2001). The School-to-Work concepts implemented during the early 1990's
provided strong evidence that connecting school and work were valuable and needed
(Gehring, 2001 ). The impact of the 1994 School-to-Work Opportunities Act on education
combined work-based learning with postsecondary education in order to provide a better
prepared workforce (Herr, 1995). Activities, such as school-based learning, work-based
learning, and connected activities were directives of the act (Olsen, 1997). Pearlman
(2001) reported that school and work-connected activities produced positive outcomes
because students found relevance to life applications being taught. Vocational education
had made a transition from providing low achieving students entry level skills for blue
collar positions, to a program of study for those who planned to continue education in a
technical training center, two year college, or attend a four year college (Kemple, 1997).
School-based curriculum taught employment and work related skills in the
traditional classroom (Markham, Thorn, & Lenz, 2002). Richardson (2001) explained
how guest speakers and lessons which placed importance on employment skills brought
understanding of workplace standards. Furthermore school based outcomes provided
students with critical connected learning, but did not yield the trained workforce that
business leaders were seeking (Stem, Dayton, & Raby, 2000).
Work-based learning occurred when students went to a work-site and participated
in learning activities (Lent & Worthington, 1999). Rhoder and French (1999) discussed
activities that ranged from job shadowing, apprenticeships, or internships as forms of
work-based learning. Mentor employees hosted students for job-shadowing experiences
(Naylor, 1997). Apprenticeships and internships provided students with hands-on
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opportunities to apply skills and knowledge in work situations (Brown, 2000). When
students were placed in workplace training, employers became connected to students and
to their learning. This in turn positively impacted businesses and provided a better skilled
workforce (Weil, 2001). Granello, Haag, and Jones (1999) noted that students who
participated in work-based learning produced beneficial results which influenced school
outcomes.
Schools in Tulsa, Boston, and Austin applied work-based learning to programs in
order to solve low academic achievement, drop out rates, and poor attendance rates
(Olsen, 1997). The Boston Compact was a quid pro quo agreement between businesses
and public school districts (Hen-, 1995). Through the agreement Boston area employers
became directly involved in education by having provided on the job experience,
speakers, and apprenticeships which supported relationships with school (Rhoder &
French, 1999). Businesses improved the foundation of workforce skills and therefore
gained a skilled workforce (Richardson, 2001). The coalition set measurable goals which
enlarged the labor pool and expanded business participation in education (Gray, 2002).
Career academies flourished because of the School-to-Work Act (Shumer, 2001).
California school districts began to open career academies which were supported by state
legislation and funding (Burnett, 2000). The academies involved twenty career areas
which included agriculture, communication, technology, finance, and transportation
(Stern, Dayton, & Raby, 2000). Maxwell (2002) discussed how the career academies
began to expand and showed promise to reach low and middle level academic students.
Career orientated lessons which integrated core academics enhanced student learning by
reinforcing academic and employability skills (Winthrop, 2002).
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Since the opening of the first career academy in Philadelphia, evidence has been
gathered that displayed persuasive arguments for implementing additional career
academies (Chonchas, & Clark, 2002). California schools led the nation for establishing
non-profit career academies (Hansen, 1994). Furthermore, career academies flourished as
a new family of school reform (Stinson, 1994).
Purpose and Goals
In a time of educational reform, career academies proved to support student
achievement and were an effective mechanism for whole-school reform (Owen, Cooper

& Brown, 2002). Career academies, known for small learning environments tied to an
occupational theme, were designed to promote a classroom where students' success was
the ultimate goal (Cheney, Tidyman, Cummins, 2001). Constructive relationships
between teachers and students engaged students in a community oflearning (Grubb,
1992). The career academy approach aimed to provide integration of academic and
vocational instruction through classroom and workplace curricula (Finch & Crunkilton,
1999). Students who mastered industry proficiencies were awarded skills certificates
(Gray & Herr, 1998). Structured work-base learning opportunities connected learners to
school and society (Burnett, 1992). Industry benefited from career academies by helping
produce an expanded pool of qualified workers (Ellstron, 2001 ).
Preparation of students was not limited to vocational instruction, yet through an
vested interest in school, students accelerated in academic connnitment (Maxwell, 1997).
Career orientated courses strived to achieve goals in academic proficiencies (Gitter,
2001). Groups of teachers from core academic subjects teamed with vocational teachers
to concentrate learning around industry and academic standards (Martin, Tobin, & Sugai,
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2002). Together, the core and vocational teachers provided a clear vision for their
students' learning (Cannon & Reed, 1999).
Career academies empowered a humanistic approach to learning which many
traditional high schools did not offer (Owen, Cooper, & Brown, 2002). Students had
continuous contact with teachers over a two or four year period (Maxwell, 2001). Strict
rules on behavior, tardiness, and absenteeism, where followed by academy teachers
(Kemple & Snipes, 2000). Teachers took responsibility for students' success in the
program and provided interventions when necessary (Olsen, 1997). Teaching styles
concentrated personalized instruction which accelerated learning (Conchas & Clark,
2002). Olsen (1997) noted that the small school environment with personalized
instruction would benefit all high school students.
Structure of Career Academies
Career academies were organized around three primary concepts which included a
school-within-a-school setting, work-related curriculum integrated with rigorous
academic standards, and a required work-based experience (Olsen, 1997). Each academy
was organized around one career theme (Stern, 1998).
The small schools structure served a group of students who were being taught a
curriculum of integrated academic and vocational standards (Cannon & Reed 1999).
Most programs were offered as a two to four year program which maintained enrollment
of200 students (Kemple, 2001). Elliot, Hanser, and Gilroy (2000) stressed the
importance of a cluster of teachers who worked together to plan and organize curriculum
to benefit the career vision. An interdisciplinary team of teachers included a core group
of teachers who taught three or more academy class periods (Gray, 1998). Students were
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moved through classes in units, and classes were blocked to maximize learning (Burnett,
1992). Teachers were provided a block advisory period to coordinate the program and
allow for structured supervision of students (Olsen, 1997). The student-teacher ratio was
limited to allow for individualized instruction (Elliot, Hanser, Gilroy, 2000).
High academic standards were integrated thematically into lessons directed
towards the academy's occupational focus (Hansen, 1994). Teachers from academic and
technical disciplines worked together and shared educational content and methods which
focused learning to the job-related highlights (Kemple, 2001). Learning strengthened
skills needed for technical abilities as well as scholarly knowledge which directly applied
to continuing education (Kemple & Snipes, 2000). Many of the career academies offered
a college preparatory curriculum which allowed students to master college entrance
exanis (Olsen, 1997). ). Weil (2001) summarized a study conducted by National
Academy Foundation which stated that four out of every five academy participants
pursue postsecondary education.
Business commitment and participation was essential to the success of students
who participated in career academies (Weston, 1997). Students were provided
employment opportunities which matched career pathways (Finch & Crunkilton, 1999).
Businesses offered oversight and monitoring of skills and standards taught in the school
(Stern, 1999). Through advisory boards businesses reviewed and revised curriculum,
budgets, and advice (Herr, 1995). Workforce employers provided speakers, held
interviews, hosted field trips, provided staff development, and paid internships (Kemple

& Snipes, 2000). Mentors at job sights educated and provided one-on-one support for
students at the job site (Maxwell, 1997). Through the close collaboration of schools and
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industry, students were exposed to work-based learning by hands-on work experience
(Stern, Dayton, & Raby 1998). The connected curriculum between what was learned at
school and on the job made learning relevant for students (Cannon & Reed, 1999).
Effects of Career Academies
Evidence presented by Kerka (2000) indicated a number of encouraging outcomes
when students and teachers participated in career academies. Studies have demonstrated
that career academies provided a humanistic environment which increased high school
completion rates and encouraged enrolhnent in postsecondary education (Luft & Vidoni,
2002). A six year study conducted by The Manpower Demonstration Research
Corporation found career academies directly impacted student achievement by improved
grade point averages and higher graduation rates (Kemple & Snipes, 2000). The
expanded opportunities for youth to connect learning to the future provided strategies for
student engagement and increased probabilities for college attendance (Cannon & Reed,
1999).
The learning community which was formed increased student support during their
schooling (Kemple, 1997). As a result of increased support, students felt expectations of
teachers, peer encouragement, and motivation where enhanced by small learning
communities (Stern, Raby, & Dayton, 1992). Conchas and Clark state, "Career Academy
students shared the view that they belonged to a community oflearners who supported,
instead of competed against one another" (Conchas & Clark, 2002, p. 305). A study
conducted by Manpower Demonstration Research Corporation (1997) found that all
students who enrolled in career academies gained career awareness. Student engagement
was a direct product of a more structured environment which provided personalized
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attention (Maxwell, 2001). The heterogeneous group of students benefited from the new
classroom structure and individualized education (Gitter, 2001).
Career academies encompassed the necessary set of supports needed for high-risk
students who were impacted strongly by structured learning (Kerka, 2000). High-risk
students displayed a reduction in drop out rates, improved attendance, increased in
academic and vocational course work taken, and showed an engagement in school
(Kemple & Snipes, 2000). Students who were not considered at-risk benefited from the
cohesive culture because of the emphasis of strong academic and interpersonal support
(Stern, Dayton, & Raby, 1998).
Studies indicated that teachers also benefited from the structure of career
academies (Stem, Raby, & Dayton, 1992). The collaboration with colleagues had positive
impacts on decision making and key areas of work for teachers who participated in career
academies (Kemple & Snipes, 2000). Job satisfaction increased because teachers felt a
part of a teamed community which emphasized personalized attention to students
(Maxwell, 1997). Teachers felt challenged and reported a higher level of effectiveness
(Hansen, 1994). The work environment for teachers who taught in career academies
reduced isolation and increased productivity (Kemple, 1997).
As noted by Maxwell (1997) when academy students were compared to
graduates from general or vocational education, academy graduates had an 8. 7 percent
higher graduation rate, 11.6 percent would attended postsecondary schooling, and 17.9
percent would continue education at a four year institution. Studies have shown that
women, African Americans, and native English speakers benefited the most from
academy structure (Cannon & Reed, 1999). Stems, Raby, and Dayton (1992) conducted
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a survey of academy graduates and found that students who entered directly into
employment felt prepared for their job and worked an average of three more hours per
week than non-academy students. In the same study it was indicated that academy and
non-academy students earned the same hourly rate (Sterns, Raby, and Dayton, 1992).
Overall, career academies promised clear advantages to students with mixed abilities
(Kemple, 2001).
Critical Issues Associated with Career Academies
Career academies blended School-to-Work concepts with school restructuring and
many benefits were a result, but academies were not without problems (Lent
&Worthlngton, 2002). It was essential for academies to sustain business involvement,
offer structured curriculum and support, open enrollments to all students, and meet
required state standards (Olsen, 1997).
The key element for the success of career academies was business involvement
(Cheney, Tidyman, & Cummins, 2001). In an economy which was plagued with
downsizing, many career academies had difficulty finding work-sites and mentorships for
students (Stern, Raby, & Dayton, 1992). Programs such as career academies were costly
for industry to maintain (Kemple & Snipes, 2000). The time and effort required from the
sponsored internship needed business commitment for the duration of the program
(Shumer, 2001). Burnett (1992) stressed the importance ofbusiness support for a
structured program which required commitment from teachers, administrators,
businesses, and the community.
Teachers were challenged with building partnerships with businesses and
maintaining the school program (Maxwell, 2001). Educators found it difficult to manage
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and implement the business internships and often did not achieve significant results
(Gitter, 2001). Developing trust between the business sector and public education was
time consuming and often too large ofa challenge for academy teachers (Kemple, 2001).
Weil (2001) suggested hiring intermediary organization to coordinate efforts between the
school and industry.
Educators placed concern regarding academies as a form of tracking
because initially they selected participants based on underachievement and delinquent
behavior (Maxwell, 1997). Since early academies serviced disengaged students, teachers
were often faced with behavior problems (Stern, Dayton, Paik, & Weisberg, 1989).
Although academies had a feeling of community, many teachers found a lack of support
from building administration for discipline issues (Cannon & Reed, 1999).
Alignment with standards movement had been the career academies' greatest
challenge (Maxwell, 1997). Teachers were also faced with the challenge of educating
poor readers (Brown, 2001). A study conducted by Manpower Demonstration Research
Corporation (1997) found that students in career academies scored no higher than general
education students on standardized math and reading comprehension tests. Student
engagement increased personal test scores yet did not remedy deficiencies on
standardized tests (Kerka, 2000).
The importance of academies to be highly structured in expectations and content
was critical for the success of students (Kemple, 2001 ). Academies which had not placed
emphasis on the importance of blending strict academic standards with occupational
courses were likely to encourage drop out rates and disengagement (Burnett, 1992).
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Lastly, it was critical for school administration to place teachers who could work
together to achieve program goals (Brown, 2001). The collaboration of teachers was the
foundation of career academies success (Olsen, 1997).
Rationale
Since the School-to-Work Act expired the career academy emerged as a
significant model for academic achievement (Hills & Maxwell, 2001). The visibility of
the career academy movement gained momentum as a flourishing school reform (Brown,
2000). Career academies supported the development of students' personal, professional,
and academic success (Stinson, 1994). Ferrandino (2000) recommended that academies
be centered on solid curriculum, staff development, local advisory boards, and paid

student internships. Programs implemented an innovative pedagogy of combining workbased learning with academic standards which produced positive results on student
learning (Martin, Tobin, Sugai, 2002). Studies confrrmed that the academy model was an
excellent adaptation of vocational education (Weil, 2001). Moreover, the personalized
education provided by a core group of teachers emphasized a community conducive to
student achievement (Little, Erbstein, & Walker, 2001). Career academies would be
found nationwide, and the phenomena were implemented in many successful schools
(Cannon & Reed).
Summary
The review ofliterature in Chapter 2 focused on career academies and its effects
on student achievement. Additional literature was cited bearing school-to-work concepts
as a successful method of connecting students to learning. The literature supported the
assumption that career academies heightened relevance for students through connected
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learning. Studies suggested that school reform based on concepts of career academies
strongly supported the school-within-a-school foundation. Literature recognized career
academies as a promising method of improving student learning.

CHAPTER THREE
PROCEDURES

The purpose of this project was to develop a Careers in Education Resource
Guide for high school family and consumer science teachers in the Auburn School
District. To achieve this objective, a review of related literature and research was
conducted, and the information was analyzed. Additionally, related information from
selected sources was obtained and utilized in order to align the Careers in Education class
to the Washington state requirements.
Need for the Project
President Bush stated the need for highly qualified teachers in every classroom by
the year 2005-2006 (U.S. Department of Education, 2002). Studies showed that teacher
retirements, smaller class size requirements, teacher attrition, and population growth
forecasted a need for 2.2 million new teachers (Kauffinan & Kardos, 2001 ). The Teacher
Recruitment Clearinghouse (2002) suggested school districts implement pre-collegiate
programs to attract, identify, and recruit well-qualified candidates. Innovative teacher
recruitment programs were encouraged as a method to recruit and train potential
applicants (Bulion, 2002). The United States Department of Education (2002) provided
grants and scholarships to educational agencies which displayed expertise in teacher
recruitment.
Auburn School District hired 68 teachers for the 2002-2003 school year. There
were a number of vacancies which were not filled by qualified teacher candidate and
were taught by substitute teachers. Formal recruitment for the school district consisted of
posting positions on state web pages and representation at state recruitment conferences.
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The district had an opportunity to participate in the Green River Community
College pre-teacher preparation program called Project Teach. The alliance of Project
Teach and Auburn high schools opened a door for an articulated high school class which
would support the community college teacher preparation program. The state of
Washington recognized Careers in Education as a vocational pathway which was taught
by family and consumer science teachers. The dual mission for the Careers in Education
class prepared students for a vocational pathway as well as provided a new approach for
recruitment of students entering collegiate teaching programs.
The resource guide was provided to assist family and consumer science teachers
with scope and sequence oflessons and required competencies. Furthermore, the guide
provides essential documents for the implementation and training of recruitment of
mentor teachers. Lastly, student recruitment policy and procedures were included in the
guide.
Procedures for the Project
The writer undertook the following procedures to develop a model Careers in
Education Resource Guide for Auburn School District:

• An extensive review and analysis of related research and literature was
completed.

•

An extensive training program for the implementation of a teaching academy was
provided by Washington State Teacher Recruiting Future Teachers, Western
Washington University.

•

Information regarding teaching academies was obtained from:
Sumner School District
Sumner, Washington

Auburn Riverside High School
Auburn, Washington
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Office of Superintendent
of Public Instruction
Olympia, Washington

Puyallup School District
Puyallup, Washington

Implementation
The Careers in Education implementation at Auburn High School during the
2003-2004 s1;hool year was planned in two phases. The fast phase 1;ornprised the
development of the class which was offered as an elective course. Coordination of the
essential elements for promoting the program to elementary and middle school principals,
establishing school site mentors, and developing curriculum was vital to the operation of
the class. Elementary and middle school principals were presented information about the
program during a district principals meeting. At the presentation a PowerPoint slide show
provided general information in relation to the program. The session was opened up to
principals for questions and comments. During the meeting principals were encouraged to
recommend teachers to be mentor teachers.
Teachers who agreed to mentor a Careers in Education student were required to
attend a training session. The session was held during an in-service training day at the
beginning of the school year. During the training mentor teachers were provided a
handbook which included forms and information needed for the program. Guidelines and
expectation were articulated during the meeting.
An intensive recruitment was put into action to find students with qualities which
benefit the teaching profession. Teachers were asked to recommend students with strong
teaching qualities. The educational community was encouraged to include a
representation of diverse ethnic, gender, and cultural backgrounds. Letters were sent
home with information regarding the program and displays were arranged in key
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locations around the school. Students were encouraged to apply for the Careers in
Education program.
The scope and sequence for the class was developed and aligned with the Office
of Superintendent of Public Instrnction for the state of Washington. Essential Academic
Learning Requirements were integrated into lessons. Lessons focused on learning styles,
multiple intelligences, special education standards, history of schools, classroom
management, discipline, lesson planning, school safety, teaching methods, and use of
technology. Curricula for the first semester involved intensive training in teaching
methods. The second semester students entered an internship to gain hands-on learning
experiences in teaching.
The second phase of the implementation process integrated academic classes into
a career academy setting. A small learning community was established. Language arts,
mathematics, science, and social studies were organized into a set of classes which
focused academic skills on the profession of teaching. Block schedules were arranged to
accommodate student learning and internships. Teachers were provided a common
planning time in order to integrate lessons and to discuss student progress.
The Careers in Education class was developed and is presented in Chapter 4.

CHAPTER4
Forward
The purpose of this project was to develop a resource guide to assist with the
implementation of a Careers in Education class, offered through Family and Consumer
Science program at Auburn High School in Auburn, Washington. This class was
designed for juniors and seniors who were interested in becoming teachers. Essential to
the program was the alignment of curriculum components with the Office of the
Superintendent of Public Instruction Careers in Education frameworks. Furthermore, the
class integrates competencies which match the Washington State Essential Academic
Learning Requirements.
To provide experiences and knowledge through a career academy setting was the
intention ofthis class. Students who enrolled in Careers in Education would participate in
a block of classes which focused learning towards a career in teaching. Through the
knowledge gained students would enhance their education through academic and workbased learning. At a time when schools were looking for new methods ofreform the
career academy strived to integrate a curriculum which introduced the student to a career
and trained them academically for college. The setting for the Careers in Education class
empowered the three primary concepts of career academies: the school-within-a-school,
work-related standards, and a work-based experience. These concepts strengthened the
foundation of the Careers in Education class.
Support and encouragement from the Auburn School District supported was
strong for recruitment of teachers from within the community. The resource guide
enhanced the Teachers Recruiting Future Teachers curriculum.
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Auburn High School Careers in Education Course
Curriculum Overview
The following curriculum was developed to structure a class which promoted
teaching to highly qualified students. Coordination of curriculum to Washington State
Office of the Superintendent of Public Instruction guidelines was required in order to
offer the class.
This comprehensive curriculum provided an introduction to the profession of
teaching. The course incorporates information covering learning styles, child
development, diversity, special needs learners, history, school issues, effective teaching,
classroom management, and professional development. Auburn High School Careers in
Education Resource Guide was designed to enhance the Teachers Recruiting Future
Teachers Academy guide. Frameworks and the outline have been aligned with Office of
Superintendent of Public Instruction. Forms and information have been made specific for
use in Auburn High School. Lessons provided are lessons which have not been included
in the Teachers Recruiting Future Teachers guide.

Vision Statement
The mission of the Auburn High School Careers in Education program is the
recruitment, development, and retention of exemplary teachers. Through the program the
quality and training of students from the community will enhance the quality of teachers
entering the profession.
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Careers in Education
Grade Level 11 & 12

The objective of Career in Education course is to prepare students with knowledge, skills, and
practices required for careers in education. The program focuses on the general theory and
practice of learning and teaching; the basic principles of educational psychology; the art of
teaching; the planning and administration of educational of educational activities; and the social
foundations of education.
Course Outline
1. Develop Personal View of Teaching
1.1 Learning Styles
1.2 Community Successes
1.3 Cooperative Leadership
1.4 Decision Making and Problem Solving
1.5 Leadership Project
2. Child Development
2.1 Physical, Cognitive, Moral, and Psychological Development
2.2 Examine Early Childhood, Primary, Intermediate, and Secondary grade
levels
2.3 Observation Techniques
2.3. I

Objective Observations

2.3.2

Protocol Expectations

2.3.3

Formal Observations

2.4 Nutrition and the Child

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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3. Diversity and the Learner
1.1 Strategies for Special Needs
2.2 Areas of Special Needs
3.3 Accommodations
4.4 Learning Environment
5.5 Laws and Regulations
4. Current and Historical School Issues
1.1 History of Education
2.2 Legislation and Education
3.3 Division of Responsibility
4.4 Washington State School Funding
5.5 Legislation and the Teacher
6.6 Educational Reform
7.7 Philosophy ofEducation
5. Effective Teaching
1.1 Roles of Teachers
2.2 Strategies for Effective Interactions
3.3 Resources for Educators
4.4 School and the Community

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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6. Classroom Management Techniques
1.1 Internship Protocol
2.2 School Rules and Procedures
3.3 Internship/Mentor Teacher Expectations
7. Classroom Management
1.1 Grading Policies, Plan Books, and Lesson Plans
2.2 Work with Students
3.3 Bulletin Boards and Classroom Visuals
4.4 Assessment Strategies and the WASL
6.10 Evaluations
6.11 Transitions, Classroom Management, and Routines
6.13 Instructional Methods
6.14 Reading to Class
6.15 Lesson Plans
8. Professional Development
1.1 Career Ladders
2.2 Professional Development and Employability Skills
3 .3 Professional Opportunities
4.4 Certification Requirements
5.5 Professional Portfolio

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Component: Develop a Personal View of Teaching

Curriculum Goal: Students will understand themselves and others in their role as learner,
leader, and community leader.
Curriculum Components

Performance Indicators

Essential Academic I.earning
Requirements

1.1 Asses own personal learning
style through various Inventories
and discussion of styles.

• Analyze and evaluate learning
styles and multiple intelligences
using FCCLA Sign on Career
Connection Project as model and
final product.
• Plan and implement a community
service project using FCCLA
Planning Process.
• Explain personal strengths and
weaknesses.
• Differentiate between left-brain
and right-brain activities.
• Evaluate personal learning style
as shown in summary report.
• Complete learning styles
assessment.
• Define intelligence and identify
eight intelligences identified by
Howard Gardner.
• Complete multiple intelligence
inventories.
• Demonstrate and explain one of
the eight intelligences through
group presentations.
• Select significant success from l~e
and complete a five-paragraph
essay highlighting these
experiences.
• Write a letter to favorite teacher.
• Interview a teacher about
teaching characteristics.
• Role-Play case studies, and
scenarios of teacher, parent
colleagues, and community
interaction.

Reading

1.2 Describe personal successes as
a community member.
1.3 Exhibit a cooperative attitude as
an individual and as a member of a
group.
1.4 Demonstrate leadership ability
by applying decision-making and
problem solving techniques.
1.5 Actively plan, participate and
evaluate a group or individual
leadership project that benefits
home, school or community.

1.6.2.1.2.2.3.1.3.2.3.4
Writing

1.1.1.2.1.3.2.2
Communication

1.1. 1.2 1.3.2.1.3.1.3.3
Arts

1.2

Critical Thinking and Problem
Solving
Point of View
Problem Solving
Decision Making
Goal Setting
Inquisitiveness
School & Work Connections
Participates as Member of a Tearn
Serves ClienVCustomers
Understands Systems
Interprets and Communicates
Information
Applies Technology

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Component: Child Development

Curriculum Goal: Students will identify development characteristics and needs of school
age learners.
Curriculum Components

Performance Indicators

2.1 Analyze the physical, cognitive,
moral, and psychological
developmental characteristics of
learners.

• Complete one formal typed
observation for each major grade
level.
• Compare and contrast
observations.
• Research ages and stages of
2.2 Observe and evaluate learners,
child development.
and their environment, in the
• Synthesize information about
following grade levels.
physical, cognitive, moral, and
-Earty Childhood
social growth and development by
-Primary
applying the information about
-Intermediate
personal life.
-Secondary
• Examine cultural and
environmental influences, which
2.3 Learn and practice strategies
affect children's development by
used in observing children.
classifying needs and
accommodations for people with a
2.4 Write objective observation
variety of disadvantaging
statements.
condition.
• Complete self assessment.
2.5 Understand observation protocol • Analyze and evaluate learning
expectations.
styles and multiple intelligences
according to FCCLA Sign On
2.6 Compose a formal observation
Career Connection Project
write-up.
• Plan, participate, and evaluate a
community service project.
2.7 Apply nutrition information to
• Create a kids recipe book with
child-development.
connected learning activities.
• Understand the connection
between nutrition and learning for
young children.
• Summarize information given from
guest speaker/dietician in a
report.

Essential Academic I.earning
Reouiremcnts
Reading

1.5,2.1,2.2,3.1,3.2,3.4
Writing

1.1,2.3
Communication

1.1,1.2,3.1,3.2,3.3

Critical Thinking and Problem
Solving

Classify
Detect Bias
Analysis
Finding Evidence
Reasoning
Inquisitiveness
School & Work Connections
Acquires and evaluates Information
Organizes and Maintains Information
Interprets and Communicates
Information.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Components: Diversity and the Learner

Curriculum Goal: The student will recognize and respect all learners in our classroom
and society.
Curriculum Components

Performance Indicators

Essential Academic I.earning

Requirements

3.1 Identify and evaluate strategies
that will benefit learner with special
needs.
3.1.1 List three general areas of
special needs in students.
3.1.2 Identify specific things
teachers do to prepare room and
curriculum to accommodate an
exceptional learner.
3.2 List and define aspects of
student diversity that impact the
classroom learning environment.
3.3 Learn about the laws and
research impacting the ways
schools addresses diversity issues,
such as mainstreaming, bilingual
education, holiday celebrations.

• View video about disabilities.
• Summarize common view society
has on the diverse learner.
• Research and repcrt finding in
brochure of federal and state laws
regarding diversity and the special
needs learner.

Reading
1.5,2.1,2.2,3.1,3.2,3.4
Writing
1.3, 2.2
Communication

1.1.1.2,1.3
Mathematics

Critical Thinking and Problem
• Evaluate school programs such
as LAP, Resource room, Title 1,
mainstreaming, and how they are
integrated into the school.
• Complete a diversity book report..

• Reflect upon personal
stereotypes.

Solving

Classify
Detect Bias
Analysis
Finding Evidence
Inquisitiveness
School & Work Connections
Acquires and Evaluates Information.
Organizes and Maintains Information
Interprets and Communicates
Information.

• Identify stereotypes in role-played
situations.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Component: Current and Historical School Issues

Curriculum Goal: Students will examine the historical and current issues affecting
education.
Curriculum Components

Performance Indicators

Essential Academic I.earning
Reauiremcnts

4.1 Become familiar with current
and historical school issues and
policies.

• Identify major events in the history
of Amertcan education through
the development of a time line.

Reading
2.1
Writing

4.2 Examine how schools are
governed at the local and state
levels.

• Compare and contrast the
standards of professional conduct
for teachers.

Communication

4.3 Describe the division of
responsibility within the school
district, rote of the school board
members, and demographics of the
district.

• Compare and contrast teaching
methods and materials used
throughout history.

4.4 Learn about school funding
issues in Washington state.
4.5 Discuss how legislation impacts
a teacher's job.
4.6 Develop an awareness of
Education Reform and its impact on
teaching and learning.
4.7 Develop an awareness of your
philosophy of education.

• Summarize information provided
by a guest speaker.

• Visit and summarize a school
board meeting. Oral report to
class.
• lnteiview or job shadows a person
who works in education, other
than a classroom teacher.

2.2
1.1,1.2,1.3
Social Studies
Civics 1.3
Econorrics 1.3, 1.4
Critical Thinking and Problem
Solving
Cause/Effect
FacVOpinion
Reasoning
Persistence
School & Work Connections
Acquires and Evaluates Information
Interprets and Corrmunicates
Information
Human Resources
Exercises Leadership
Selects Technology
Applies Technology to task.

• Identify difference between a levy
and a bond after listening to guest
speaker.
• Summarize EALR's and their
purpose.
• Develop a philosophy of
education.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Component: Effective Teaching

Curriculum Goal: The student will examine the teacher's role with parents, colleagues,
and community.
Curriculum Components

Performance Indicators

Essential Academic Learning
Requirements

5.1 Discuss teacher expectations
and multlple roles with school
district personnel and the
community.

• Formulate a definition for the term
teacher-leader artct reflect on the
professional responsibilities of
teachers beyond the classroom.
• Interview a teacher they admire
about his or her professional
involvement beyond the
classroom.
• List ten elements of effective
communication and collect three
examples (artifacts) of ways
teacher accomplish effective
communication with parents.
• Format a brochure to
communicate how parents can
assist their children to be
successful in school.
• Attend a school function that
involves parents, and practice
communication skills.
• Visit three professional education
organizations online and present
relevant information orally to
class.
• Write an abstract on an article
from a professional publication.
• Evaluate how teacher's activity
benefited student learning.
• FCCLA Leaders at work project

Reading
1.3. ·

5.2 Discuss strategies for effective
interactions with parents or
guardians to support student
learning and well being.
5.3 Become familiar with
professional journals, organizations,
and services available to teachers
to enrich professional development.
5.4 Explore how teachers lead in
the school and community to
improve student learning.

Writing
2.2.2.3
Communication

1.1.1.2.1.3

Technology
3.1,3.2,2.3,5.1
Critical Thinking and Problem
Solving
Applied thinking
Problem solving
Fluency
Elaboration
Attending.
School & Work Connections
lnteipersonal
-participates as amember of a team.
-Teach es other new skills.
Information
-acquires and evaluates information
Applies Technology

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Component: Classroom Management

Curriculum Goal: The student will apply their knowledge by observing, assisting, and
interning in a classroom or educational setting.
Essential Academic l..earning
Reauirements

Curriculum Components

Performance Indicators

6.1 Develop insight and understand for
prot~gl related to ~n internship site.

Reading
• Interview building principal to
1.3,4.1,4 ,2
learn more about procedures and
expectation of field site school.
Writing
• Analyze interview information and 1.2, 1.3,2.2,4.1,4.2
create a handout.
• Brainstorm qualities and attributes Communication
1.1, 1.2,1.3,2.1,2.2,2.3,2.4,2.5,3.1,3.2,3.3,4.1,
of a successful intern.
4.2
• Identify qualifications and
attributes that qualify them as
Arts
intern.
1.2,1.3
• Produce a professional letter of
interest following professional
Technology
guidelines.
3.1-3.2
• Write responses to a list of
Critical Thinking and Problem Solving
different safety situations they
Evaluation
may encounter while at their
Point of View
internship.
Problem Solving
• Report on a specific safety
Decision Making
practice.
Goal Setting
• Document activities and
Fluency
standards completed during
Elaboration
internship.
Flexibility
Originality
• Produce a bulletin board.
Risking
• Complete a student portfolio.
Attending
• Write and implement a lesson
using essential learning's.
School & Work Connections
• Demonstrate a sample lesson to
Resources
classmates.
Time
Materials and Facilities
• Write behavioral objectives.
Teach
er Others New Skills
• Collect lessons from mentor
Serves ClienYCustomers
teacher.
Acquires and Evaluate Information
• Demonstrate classroom
Communicates Information
management strategies to dass.
• Produce a behavior management
contract.
• Apply strategies for coaching
emergent readers.

6.2 Become familiar with school rules,
procedures, and policies at internship site

and within the school district
6.3 Assist mentor teacher with lhe
preparation of classroom activities and
instruction.
6.4 Assist mentor teacher with daily
classroom management activities.
6.5 Review and assess grading policies, plan
book, and methods of record keeping.
6.6 Demonstrate ability to work with students

individually and in small groups.
6.7 Design and create a visual or display
bulletin board that reinforces student

learning at internship site.
6.8 identify formal and informal assessment
strategies for evaluating student, which link
assessment with instruction; WASL
6.9 Develop an understanding of technology
used for instruction and enhancement in the
classroom.
6.10 Document evaluations, which includes
self, mentor, and high school instructor.
6.11Develop a simple lesson plans to
include objectives, EARLS, organized
activities, and an assessment of student
learning.
6.12 Demonstrate an understanding of how
activities, routines and transttions are used in
classroom management.
6. 13 Identify and describe three instructional
methods.
6.14 Practice reading to class using current
techniques for reading aloud.
6.15 Prepare and present a developmentally
appropriate lesson.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Curriculum Component: Professional Development
Curriculum Goal: The student will identify professional characteristics and gain
knowledge about the teaching profession.
Curriculum Components

Performance Indicators

Essential Academic I..carning
Requirements

7.1 Assess and identify post

Writing

7.2 Identify and demonstrate

• Compare and contrast two
careers in fields or tt1eir choice.
• Identify the post-secondary
requirements of their chosen
professions.

appropriate professional and
employability skills.

• Identify post-secondary plans.

4.2

• List 50 different teaching
techniques for making
presentations effective.

Critical Thinking and Problem
Solving
Compare/Conlrast
FacVOpinion
Conclusion
Decision Making
Goal Setting
Inquisitiveness

secondary education and career
ladder opportunities.

7.3 Examine the opportunities within
the educational arena.

7.4 Become familiar with the steps

Communication
1.2,2.2,2.5

Mathematics

to become a teacher; state
certification requirements.

• Demonstrate ability to teach a
concept.

7.5 Prepare and maintain a

• Write a resume.

professional portfolio.

2.4

• Role-play interview techniques.
• Examine classified, certificated,
and administrative roles.
• Use current software to create a
promotional handout.

School & Work Connections
Time
Money
Acquires and Evaluates Information
Organizes and Maintains Information
Interprets and Communicates
Information
Understands Systems

• Analyze a teachers pay slip.
• Analyze the teachers state salary
schedule.
• Chart the process of becoming a
teacher in Washington State.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Guidelines

The following guidelines are recommended for Auburn High School.
•

Students should be senior, or juniors, who have taken child development or other
health and human services classes.

•

Students must apply for the program. The application process helps to insure that
students who enroll in the class are realistic candidates to become a teacher.

•

Students must provide their own transportation to observation and internship sites.
Forms are provided in the Forms section of the resource guide.

•

The Careers in Education class is a two-semester class, approximately 180 hours.
Students practice and develop competencies at the high school and complete
observations the first 90 hours. The second 90 hours students' intern at a school
on a routine basis, returning for scheduled seminars at Auburn High School.

(
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Suggested Implementation Model

It is important to communicate with your building administration about which class
period Careers in Education class is offered. It absolutely should not be offered during
the first two class periods because elementary schools start later than secondary schools.
The class must be offered during a period which allows extra time for travel to and from
school.

Option One:
•

•
•

Offer Careers in Education sixth period.
o Students can extend their time in the elementary and middle school classroom past
the school day to gain more experience.
The first 90 hours are at Auburn High School. During this time students learn foundation
skills to become a teacher. During this time observations of classrooms will be required.
The second 90 hours the student will be placed into a teaching internship. Seminars will be
held once a week at Auburn High School.

Option Two:
•
•
•
•

Offer Careers in Education fourth period.
o Students can use lunch as travel time between school sites and Auburn High School.
The first 90 hours are at Auburn High School. During this time students learn foundation
skills to become a teacher. During this time observations of classrooms will be required.
The second 90 hours the student will be placed into a teaching internship. Seminars will be
held once a week at Auburn High School.
This option is less desirable because it does not allow students to extend time and also falls
during elementary and middle school lunches.
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Program Timeline
Planning for Careers in Education begins far in advance. This section will provide
recommendations and guidelines for implementation.

The Year Before
1. New Coune Approval:
The class Careers in Education was adopted in 2003 by the Auburn School District for
Auburn High School and Auburn Riverside High School. At that time the frameworks
and outline were approved by the Family and Consumer Science Advisory Board. The
program will be up for review in the year 2007-08.

2. Course Description:
The course description needs to be revised and added to the course catalog during the
month of November for the following school year. Descriptions are turned in to the
Career Counselor and the On-the-job Training Advisor.

3. Program Recruitment:
Promotion to high school students and staff is critical for the program. Promotion should
begin in January for the following year. In January teachers at Auburn High School
should be approached to recommend students for the program. This can be done by emails, flyers, or department meetings. Letters to students and their parents should be sent
home at the beginning of February. Flyers, posters, newsletter articles, and other visual
promotion should be in place at the beginning of March. Registration for the next school
year is implemented mid-March.

4. Application Process and Student Selection:
In order to build and maintain a quality program, it is recommended that students be
carefully screened before acceptance into the program. The process should begin the end
of February. This allows enough time to promote the program, process applications,
review recommendations and notify accepted students.

5. Elementary and Junior High School Promotion:
Building principals at feeder schools should be contacted and introduced to the program.
This can be done at a district principals' meeting using the designed PowerPoint program.
Letters and flyers are an appropriate follow-up activity.

6. Turn in Paperwork for Clock Hours for Beginning of School In-Service:
Discuss the In-service training with the district office. Turn in paper work for approval of
the training.
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Beginning of the School Year
1. Contact Elementary and Junior High Staff
Priority should be given to the selection of mentor teachers. They are the success
to the mentorship. The process should be completed before teachers report to
school in August. This allows an In-service training session to be offered during
the optional days provided at the beginning of the year.

2. Cond1;1ct In-Service Training for Teachers:
Teachers who will be participating will need to attend the In-service training
offered in August. Clock hours should be provided. Materials need to be
organized prior to the In-Service and ready to be distributed. Arrange a place for
the training.
3. Classroom Observations:
Students should begin weekly observation by the second week of school. Develop
a schedule and a distribution list for communications.
4. Internship:
Students will begin internships during the second semester.
5. End-of-the-Year Celebration:
A celebration should be planned for students and the mentor teacher. This will
award students recognition for completing the program and allow for thank you
gifts and speeches.

Careers in Education
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Mrs. Pratt

Careers in Education students are expected to uphold college-level competencies. Students must
perform a variety of task teachers would perform. All interns are required to demonstrate
professional behavior at all times. Please read through the following guidelines.
Attendance. Attendance is a vital component for success in this class. Professional teachers
rnrcly miss work; and neither- should interns. Work in this class is very difficult to make·up. A
teacher's contract with the school district provides a limited number of sick days. The student's
contract provides for six days of sick leave each semester before the course grade may be
affected.
After six absences, students will have automatic interviews with their mentor teacher and
counselor to determine if they can remain in the class. Three absences are allowed without
penalty. Each absence after that will result in a loss of attendance points. Students are not
penalized for school-related absences and they do not count towards the allotted six.
Tardies. It is very important to arrive to class on time. Three tardies will count as one absence.
Excessive tardiness will result in detention and may lead to suspension from the program.
Professional behavior is necessary when visiting school sites. If students are tardy for any reason,
they should call their mentor teacher. Lateness to a school site over 10 minutes will be counted as
an absence.
Observations. During first semester observation worksheets and write-ups must be completed
prior to students decision where to teach. The observation place and time will be scheduled for
interns by the Careers in Education teacher.
For any absences on observation days, rescheduling must be made on the student's own time.
There will be no additional class time granted. All make-up observations are due within one wee
of return to class, or the student will receive a zero for the assignment.
Transportation. Safety traveling to and from observation sites and from the internship is
paramount. Students should always obey traffic laws, including driving the speed limit and
wearing safety belts. Transportation is the sole responsibility of intern's parents. The offcampus pass only allows a student to travel directly to and from the observation/internship site;
there is no time to buy gas, food, go home, or make other stops. Abusing this privilege may result
in removal from the program.
Professional Conduct. Students are required to exhibit superior behavior. Being role models is a
serious responsibility. Language must be positive and wholesome. Student work ethic must model
dependability, dedication, and good judgment. Interns must always be alert for student safety.
Grooming must be clean, tidy, and modest. Attitude must be enthusiastic and helpful. When
visiting another school, students must respect all school rules, teacher expectations, and the
children. Students must not chew gum or bring food into the classroom or to the observation site.
No hats may be worn when visiting schools.
Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Course Competeucies. Competencies are the tasks, assignments, and activities that students will
complete successfully throughout the year. They are outlined in the Course Standards and
Competencies. It is the student's responsibility to mark assignments in their planners, and
complete them on schedule. If help is needed, the Careers in Education teacher will provide
individual assistance during posted office hours or by appointment.
Grading: Grades will be based on completing course competencies, observations, assignments,
and class activities. The grading scale is based on the following percentages.
D
D
D
D
D
D
D
D
D

100-94=A
93-90 =A89-87 ~a+
86-84 =B
83-80 =B79-77 =C+
76-74 =C
73-70 =CBelow 69"/o is failing

Student's must pe1form at a C level or above in order to pass Careers in Education. Students must receive a B or better
to be eligible/or college credit articulation.

Late Work. Assignments are to be turned in at the beginning of class on the date due.
Grades for the assignment will be reduced by 10% per day if not collected at the
beginning of class.

Supplies. Students will need the following supplies.
1. A two inch three-ring presentation binder for evidence of meeting the course
competencies. It will be displayed at the end-of-the-year

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Careers in Education
Conduct Expectations
Careers in Education class aims to provide high school students
with a genuine teaching experience. Students are expected to act professional at all times.
The following expectations should be noted:
Dress Code:
Students are expected to wear professional attire while at school visitation and intern
sites. Clothing must meet business standards for appropriateness.
• Students should be conscientious of the amount of skin showing. Low riders, middrift tops, tops which show cleavage, mini skirts, and sagging pants are a few
styles which are not acceptable.
• Clothing which makes a statement, such as shirts with sayings/advertising, gothic
outfits, skateboarding attire, is not appropriate at school sites.
• Examples of professional dress are bankers, car salesmen, and lawyers.
Conduct with Students:
Conduct with students must always be professional. Please follow the guidelines below;
• Students should never be alone with children. It is the job of the mentor teacher to
be in the room at all times.
• Physical contact should be avoided.
• Speak to students with respect and dignity. Use language which is appropriate in
business settings.
• All state laws regarding child abuse, providing alcohol to minors, or having
alcohol, tobacco, or illegal substances will be enforced.
*Allegations of violation of the above standards will result in immediate suspension from
the Career in Education program. If an investigation by the proper authorities determines
the violation occurred, it will result in the immediate and permanent dismissal from the
program.

I _ _ _ _ _ _ _ _ _ understand the above expectations and agree to follow the
guidelines.

Adapted from the Junior Achievement Volunteer Orientation Participant Guide, Revised 08/2000.
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Student Recruitment
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Student Recruitment
Overview
One of the most demanding aspects of teaching
Careers in Education is that of recruiting students.
Recruitment should start in February and continue
beyond student registration. The following
guidelines should be applied.

It is very important to recruit a diverse population in
order to have representation from a variety of cultural, racial, and gender backgrounds.

February
1. Send an all school e-mail asking for recommendations from other teachers for
students who would be an excellent teacher.
2. Send home letters to student' s parents inviting their child to apply for the Careers
in Education class.
3. Set up a display at the Curriculum Fair.
4. Send current students to present the class to 11th and 121h graders in other Family
and Consumer Science Education classes.
5. Promote the class through local media, newspapers, or school newsletter.

March

1. Begin application process. Students must have teacher recommendations
completed by deadline.
2. At end of March notify candidates who were accepted into the program.
June
1. Send a letter welcoming new interns to the Careers in Education class.
July
1. Send information letter home.
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Careers in Education
Auburn High School
800 4th Street Northeast
Auburn, WA 98002
253-931-4880

Insert Date

Name of Student's Parents
Address
City State Zip Code
RE: Student Name
Dear _ _ _ _ _,

Your child has been recommended by a staff member at Auburn High School to
participate in the Careers in Education class.
The Careers in Education class is designed to attract students who would be excellent
teachers in the profession. Students will be involved in a "total teaching" experience.
During the first semester students will explore learning theories and styles, child
development, teaching methods, and classroom management. They will also visit
elementary classrooms for observations.
Second semester students will be placed in internships in either the elementary or middle
school classroom. They will be assigned to a mentor teacher who will guide their
training.
Please encourage your child to see me as soon as possible. Space is limited, and students
are selected through an application process. Please call if you have any questions
regarding the program.
Sincerely,

Teacher Name

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Careers in Education Application Auburn
High School
Due Date: _ _ _ __
Instructions:
Complete the following and return to the Family and Consumer Science Department by the above due date.
•
Application fonn and essay.
•
Two teacher recommendations on the attached forms.
•
Attendance report.
There are a limited number of spaces and applications are considered in the order they are received.

Personal Information: (Please Print)
First Name
Address

Middle Initial

Last Name

City

State

Zip Code

I
I
Date of Birth_ __

Phone Number

Academic Information:
Grade Level: - - - - How many days have you been absent this year? _ _ __
List the two teachers who will be turning in references for you.

1.
2.
Describe any child-related experience you have gained.

Essay:
Please answer the following question in essay form, typed, double spaced, and
no longer than one page. Why are you interested in enrolling in the Careers in
Education class?
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Careers in Education
Teacher Recommendation
The student listed below is a candidate for the 2003-2004 Careers in
Education class at Auburn High School. Teacher recommendation is an
important part of the selection process and will be kept in strict confidence. Please
evaluate the student in the areas listed below. I encourage you to include comments that
would be helpful. If you have any questions, please direct them to Mrs. Pratt-:-

Please keep the recommendation confidential and return directly to
Mrs. Pratt by April 1, 2003.
Student Name:

Grade:

Teacher:

Subject:

Rating (1 = poor, 3= average, 5= outstanding)
Attitude

l

2

3

4

5

Acceptance of Responsibility

1

2

3

4

5

Peer Relationships

1

2

3

4

5

Achievement/Aptitude

1

2

3

4

5

Participation in Class

1

2

3

4

5

Leadership

1

2

3

4

5

Attendance

1

2

3

4

5

I would recommend this student for Careers in Education.
I would not recommend this student for Careers in Education.
Comments:

Signature of Teacher
Thank you so much for your time.

Date:

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.
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Time to elll'OII Ill

One Year Beelive Class

classes!

Must be ajunioror

Have You Thought
about Becoming a
Teacher?

senior.
Must provide own
transportation to
and from job site.
Must be excited to
become a teacher!

What does this class

~

offer?

Family and
Consumer Science

• Green River CoHege
Credit.
• High school occupational
credit.
• Internship in an
elementary or middle
school classroom.

In the next 10 years, America
will need to hire two million
teachers. Ha If of our nations
teachers will be eligible for
retirement during this time.
14% of Washington teachers
are eligible to retire between
2000-2005.
92% of all school districts
indicate an immediate need
for minority teachers.

For more information contact:

.......

11n. Pndt,ML Ow. . ., Ol'lll'L

A yearlong course designed to give students the "total teaching experience." First semester students learn about and explore leaning theories and styles, teaching methods and classroom management. During this time students complete observations in local schools. At the conclusion of the first semester students determine where they want to intern. Students
are placed second semester with mentor teachers that match their grade and subject interest and receive the practical,
hands-on experience to complement their academic training.

Careers in Education requires a signature for registration. Please see Ms. Owens, Mrs. Baglien,
or Mrs. Pratt.
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Lesson Plans
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Section 5

Unit 1: Characteristics of Teachers
•
•

Self Assessment Lesson
l will make a Good Teacher Because

C
P-31

(
Careers in Education
Characteristics of Teachers
Standards and Competencies

------ -"~The student will understand themselves and others in their role as learner, leader, and
community leader.
1.1 Asses own personal learning style through various inventories and discussion of styles.
1.2 Describe personal successes as a community member.
1.3 Exhibit a cooperative attitude as an individual and as a member of a group.
1.4 Demonstrate leadership ability by applying decision-making and problem solving techniques.
1.5 Actively plan, participate and evaluate a group or individual leadership project that benefits home, school or
community.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 200 1.
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Characteristics of Teachers
Self Assessment 1.2

Essential Academic Leaming Requirements:
• Writing 1.1, 1.2, 1.3, 2.2
• Communication 1.1, 1.2, 3.3
Purpose:
This lesson motivates students tu think about the qualities-teachers need tu be successful;
Students will assess themselves to see what qualities they already have and which
qualities they need to develop.
Behavioral Objectives:
1. The student will identify the qualities and responsibilities of an individual who is
a teacher.
2. The student will analyze personal qualities and write a paper discussing these
qualities.
3. The student will write a letter to a favorite teacher which reflects on their strong
qualities.
Time:
Two class periods
Materials Needed:
Overhead: Characteristics of an Excellent Teacher (Goodheart-Wilcox)
Computer Lab
Copy of teachers' evaluation
Anticipatory Set:
Ask students who their favorite teacher was. List the characteristics which made them a
memorable teacher. Write on the board. Discuss poor teachers and list their
characteristics.
Instructional Content:
1. Good teachers have certain characteristics which make them successful in the
classroom.
2. Characteristics range from humanistic to organizational characteristics. Look at
teachers' evaluation and discuss what administrators are looking for in teachers.
Ask if these characteristics are different from what parents or students are looking
for in teachers. Discuss the difference.
3. Using the overhead: Characteristics of an Excellent Teacher discuss which
qualities each student thinks they possess.
4. Have students write an essay describing how they will be a good teacher.
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5. Students will write to a favorite teacher describing the positive attributes that
teacher has brought to the classroom.

Closure:
Teachers are all different but many qualities which make teachers stand out as an
excellent teacher are the same. Principals, teachers, and students all demand different
characteristics from teachers.
Assessment:
Classroom presentation of teacher letter.
Letter to teacher.
Teacher Tips:
Prepare copies of a district evaluation form.
Make overhead for teacher characteristics.

Extended Learning's:
Interview students in an elementary, middle, and high school about what they look for in
a teacher. Write your results in a five paragraph essay, doubled spaces, New Roman font.
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I will make a Good Teacher Because
Complete the following questions to help you write an essay which discusses your
personal characteristics and how they will assist you when you become a teacher.

What are your feelings towards children?

What is your favorite age of child and why?

What are your greatest accomplishments in life?

What characteristics do you have that demonstrate responsibility?

How would you be a good teacher?

Using the above information write a 5 paragraph essay, using chunk writing, which
summarizes the characteristics you hold that would make you a good teacher.
Please type your essay, Double space, and use New Roman Times font.
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Section 5

Unit 2: Classroom Management
•
•
•
•

Establishing Classroom Rules
Classroom Environment
Develop Lesson Plans
Behavior Bulletin Board

•

Behavior Bulletin Board

C
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Careers in Education
Classroom Management
Techniques
Standards and Competencies

The student will apply their knowledge by observing, assisting, and interning in a
classroom or educational setting.
6.1 Develop insight and understand for protocol related to an internship site.
6.2 Become familiar with school rules, procedures, and policies at internship site and within the school district.
6.3 Assist mentor teacher with the preparation of classroom activities and instruction.
6.4 Assist mentor teacher with daily classroom management activities.
6.5 Review and assess grading policies, plan book, and methods of record keeping.
6.6 Demonstrate ability to work with students individually and in small groups.
6.7 Design and create a visual or display bulletin board that reinforces student learning at internship site.
6.8 identify formal and informal assessment strategies for evaluating student, which link assessment with instruction; WASL
6.9 Develop an understanding of technology used for instruction and enhaicement in the classroom.
6.10 Document evaluations, which includes self, mentor, and high school instructor.
6.11 Develop a simple lesson plans to include objectives, EARLS, organized activities, and an assessment of student learning.
6.12 Demonstrate an understanding of how activities, routines and transitions are used in classroom management.
6.13 Identify and describe three instructional methods.
6.14 Practice reading to class using current techniques for reading aloud.
6.15 Prepare and present a developmentally appropriate lesson.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 2001.

Classroom Management Techniques
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Establishing Classroom Rules 6.2
Essential Academic Leaming Requirements:
• Writing 2.2
• Communication 3.1,3.2, 3.3
Purpose:
This lesson introduces the iniportance of establisl:ti11g clear and defined classroom rules.
Students will understand the importance of firm yet fair rules.
Behavioral Objectives:
1. In small groups students will analyze a set of classroom rules used in elementary
and middle school classrooms.
2. During an observation students will study how a teacher interacts with students to
avoid or correct behavior problems.
Time:
Two class sessions and one observation session.
Materials Needed:
Video: Responding to Misbehavior.
Handouts of Teacher Rules.
Examine the Rules handout.
Personalize Your Own Set of Rules handout.
Classroom Observation: Observing Classroom Rules

Anticipatory Set:
• Have students discuss rules they can remember their teachers having. Write the
rules on the board. Ask students to decide if the rule was a good or bad rule and
discuss why.
• Have students discuss why rules are necessary.
Instructional Content:
1. Show video: Responding to Misbehavior. Discuss key concepts.
2. Divide students into small groups. Give each group a set of teacher rules to
evaluate. First ask students to identify negative language. Discuss.
3. Using the same set of rules identify rules which are stated positively. Discuss.
4. Demonstrate how to model rules. Assign each student a rule to model to the class.
5. Homework: Assign each student to develop a set of classroom rules.
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Closure:
• Being a teacher is not a popularity contest. Rules establish an environment which
is conducive to learning. Students feel safe when the room has discipline and
order. If a student breaks a rule do not take it personally. Although you are a
student yourself students view you as an adult. It is important to be firm, fair, and
kind.
Assessment:
• Group Note worksheet.
• Homework: Classroom Rules
Teacher Tips:
Make copies of 6 different teachers classroom rules.
Make copies of the Rules Evaluation Sheet.
Make arrangements for a VCR.
Extended Learning:
• During an observation have students identify ways teachers address behavior
issues. When they return to class discuss what ways teachers handled discipline
problems.
• Assign students to research the Auburn School District Think Time policy. Go to
school sites to watch how the policy is used.
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Examine the Rules
Group Assignment

1. Read the 6 sets of rules from different teachers.
2. Circle the statements which are stated in a negative tone.
Discuss why you think the statement is negative.
3. Highlight all of the statements which are stated in a positive
manner. Discuss why you think the statement is positive.
4. Select four rules you think are well written. Are the rules
simple and easy to enforce? Is there a discipline system in place
if the student breaks the rule?
5. Discuss the importance of consistently maintaining classroom
rules. What would happen if the teacher were inconsistent?

(

Adapted from: Judy Herr. Working with Young Children, O bservation Guide. Goodheart-Wilcox 1990.
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Personalize Your Own Set of Rules
Individual Project

1. Select a grade level you would enjoy teaching.
2. Write a set of basic classroom rules which could be
used in the classroom.
3. Rules should be written in positive statements.
4. Rules should include a disciplinary plan which is
followed in the event a child misbehaves.
5. Rules should be typed and will be included in your
teaching portfolio.
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Classroom Observation: Observing Classroom Rules
Name:
----------------Date: - - - - - - - - - Period: - - - - Objectives:
After completing this activity2 you will be able to
• Study classroom discipline during an observation.
• Explain interactions between teacher and students in
disciplinary situations.
Preparation:
1. Arrange to visit a classroom.
2. Before the visit, obtain a copy of the classroom rules.
3. Record each rule in the chart provided.
Name of school - - - - - - - - - - - - - - - - - - - - - Name of teacher- - - - - - - - - - - - - - - - - - - - Telephone Number: _ _ _ _ _ _ _ __
Date of observation: - - - - - - Grade Level: - - - -- To Do:
As you observe the classroom, complete the chart by writing one example of how each
rule was enforced.
Classroom Rule
Teacher Behavior
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Classroom Rule

Teacher Behavior

To Review:
Choose three of the rules and explain how their enforcement protected children's health
and safety or how it allowed learning to take place.

Adapted from: Judy Herr. Working with Young Children, Observation Guide. Goodheart-Wilcox 1990.
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Classroom Management
Classroom Environment 6.4
Essential Academic Learning Requirements:
• Art 1.2, 1.3
• Writing 1.2, 1.3
• Communication 1.1, 1.2
• Technology 3.1
Purpose:
This lesson introduces the importance of seating charts and classroom arrangement. The
way a class is arranged may reduce distractions and provide a learning environment
which is calm and facilitates learning.
Behavioral Objectives:
1. The student will be able to explain the value of planning a space ahead of time.
2. The student will be able to summarize factors that affect the organization of a
productive classroom.
3. The student will draw a seating chart for the classroom they will intern in.
Time:
One class period and one observation period.

Anticipatory Set:
1. Before students arrive arrange the seats in the classroom so that it is confusing
and messy.
2. When students enter tell them to have a seat. When they comment on the seats ask
why the arrangement is dysfunctional. Discuss why seating arrangements are
important to learning.
Instructional Content:
1. Ask students to discuss the favorite room in their home and why. Discuss how a
comfortable room makes a person feel at home.
2. Ask students their favorite classroom they have ever been in. Discuss why.
3. Brainstorm why some classrooms are better organized than others.
4. Have students arrange the misarranged desk in the classroom into a new seating
arrangement.
5. Have students use "Grade Machine" or "Gradebook Pro" to make a new seating
chart.
6. Discuss the importance of placement of students. Where students are placed can
help students focus on the lesson.
7. Have students draw floor plans of 3 different classrooms. The student should
evaluate the floor plan; is it productive? Does it allow for movement of students?
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Where is the center of focus? Does the teachers' area take up most of the
classroom? How could the arrangement be improved?

Closure:
• The way a classroom is arranged says a lot to students. The center of focus should
facilitate learning. Where students are placed in a seating chart is very important
and can reduce misbehavior.
Teacher Tips:
• Obtain six sets of seating charts from various teachers and classrooms.
• Reserve the computer lab.
Assessment:
• Floor plans and evaluations of three classrooms.
Extended Learning:
• Research the importance of seating charts and classroom arrangement.
• Volunteer to arrange the classroom for a teacher the student currently has; draw a
seating chart.
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Classroom Management
Develop Lesson Plans 6.11

Essential Academic Learning Requirements:
• Reading 3.4
- • Writing 4 .1
• Writing 3.2
Purpose:
This lesson was designed to introduce Careers in Education
students to the Washington state Essential Academic Learning Requirements.
Students will identify the importance of connecting learning to Washington state
goals for learning.
Behavioral Objectives:
After studying this unit the student should be able to:
• Communicate the importance of connecting learning to the EALRs.
• Identify EARL's for a variety of assignments.
• Summarize the four Washington State Learning Goals.
• Be able to use the guidelines in a lesson plan.
Time:
One class period and one assignment during an observation.
Materials Needed:
Quick Reference Guide - Washington State Learning Goals
4 Assignments from another class
Worksheet: Working Towards the Goal
Observation Sheet: Watching Goals in Action
Anticipatory Set:
1. Ask students how teachers decide what students will be learning. Ask
them if they know about the Washington State Goals for learning.
Instructional Context:
1. Tell students a story about volunteers to build a house. If everybody was
building using a different set of blue prints the house would not turn out.
Explain how important it is that when building a house you use one set of
blue prints. Discuss how each person brings different elements to making
a house a home, but there are some steps which can not be skipped. Ask
how the house story relates to the learning goals.
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2. Handout the Quick Reference Guide and read over the Essential Learning
Requirements.
3. Ask students to look at 4 assignments in their binders of assignments
from different classes. They should identify which Essential Learning
Requirements are being taught by completing those assignments.
4. Assign students to write a short lesson plan that identifies which Essential
Learning iare being taught.
5. Assign observation: Watching Goals in Action.
Closure:··
The Essential Academic Learning Requirements provide four goal areas that
students are expected to master. The Essential Academic Learning
Requirements are targets for students and teachers.
Teacher Tips:
• Have copies of the Essential Learning manual.
Assessment:
Worksheet: Working Towards a Goal
Short Lesson Plan with EARL identified
Observation: Watching Goals in Action

Extended Learning's:
• Have students put together a unit of study centered on one Essential
Learning Requirement.
• Interview teachers about how they incorporate Essential Learning
Requirements.
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Working towards the Goal
Find four assignments you have done in another
class. Using the Quick Reference Guide identify
which Academic Benchmark is being reinforced.

1. List the assignment. Describe what the assignment is asking you to learn.
fdentify all the ~
EssentiarAcademic Learning Requirements this assignment is
teaching.

2 . List the assignment. Describe what the assignment is asking you to learn.
Identify all the Essential Academic Learning Requirements this assignment is
teaching.

3. List the assignment. Describe what the assignment is asking you to learn.
Identify all the Essential Academic Learning Requirements this assignment is
teaching.

4. List the assignment. Describe what the assignment is asking you to learn.
Identify all the Essential Academic Learning Requirements this assignment is
teaching.
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Watching Goals in Action
Before your next observation, ask the teacher
you will be observing if they have identified the specific
benchmark being taught. If so write it down in the space
provided . If the teacher has not identified the benchmark,
complete the "notes" section and look up the benchmark
after the observation. Remember a lesson usually
supports more than one essential learning requirement. A math lesson can teach
math concepts as well as reading and communication.

Essential Learning

Describe what is being
taught.

(
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In your opinion does the
activity support the
Benchmark? Describe.

Washington State Learning Goals

The Commission on Student Learning is working to raise
academic standards for all students in Washington. Those
standards focus on achievement of four state learning goals.
Goal 1:
• Read with comprehension, write with skill, and communicate
effectively and responsibly in a variety of ways and settings.
Goal 2:
• Know and apply the core concepts and principles of
mathematics; social, physical, and life sciences, civics and
history; geography; arts; and health and fitness.
Goal 3:
• Think analytically, logically, and creatively, and to integrate
experience and knowledge to form reasoned judgments and
solve problems; and
Goal 4:
• Understand the importance of work and how performance,
effort, and decisions directly affect career and education
opportunities.

Taken from the Essential Academic Leaming Requirements Technical manual by the Washington State Commission on Student
Leaming.

P-50

C

Classroom Management
Positive Reinforcement Bulletin Board 6.7 & 6.12

Essential Academic Leaming Requirements:
• Communication 3.1, 3.2, 3.3
• J\rt 1.1, 1.5
• Health 3.1
Purpose:
It is important to create a classroom which is warm and
interesting. Too often teachers have so much visual
stimuli that students are distracted from the business of learning. Bulleting boards can be
a useful tool to promote self-esteem or establish a rewards system.
Behavioral Objectives:
1. The student will evaluate classrooms for useful bulletin boards.
2. The student will develop a reward system which focuses on students doing
something right.
3. Students will design a useful bulletin board for a elementary classroom.
Time:
One class period and one observation period.
Materials Needed:
Worksheet: Visuals that Work Towards Learning.
Bulletin Board paper and decorations
Observation Sheet: Looking Good
Anticipatory Set:
1. Ask students to discuss ways teachers rewarded them when they were good in
class.
2. Discuss with students if they have ever had their work displayed and how it made
them feel.
Instructional Content:

1. Everything in a classroom should promote learning. Including a bulletin board.
2. The classroom environment should focus on the curriculum which is being taught
or used to promote students self concepts.
3. A visual which is continually on the wall becomes invisible; it is important to
change displays frequently to match the concepts being taught.
4. Reward systems for young students can be very simple and can be used as a
display in the classroom.
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5. One first grade teacher had a classroom display of piggy banks. Each child had a
pig on the wall with their name on it. When they were exceptionally good they
earned a coin. During lunch or free time students could put the coin on their pig.
Coins were added as a class total for longer recesses.
6. Students need to work in pairs to develop a reward system which could also be a
classroom display. Students will need to work out the rules.
7. Each group of students needs to present their idea to the class.
8. At a school the student will need to plan and arrange a bulletin board which
corresponds to a unit of study.
Closure:
• Classroom displays should promote learning. Displays should be centered on
what is going on in the classroom.
Assessment:
• Presentation ofreward/bulletin board display.
• Design of a bulletin board for a unit of study.
Extended Learning:
• Design and arrange a useful bulletin board at a school, church, or community
center.
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!Visuals That Work Towards Leaming
Working in pairs students will design a plan for a positive
reward system which can be used in a kindergarten or first
grade class. The reward system needs to be a classroom
display.

1. In the space provided brainstorm four or five ideas for a positive reward system
which is displayed in the classroom. Make sure the system is simple and does not
take too much time from teaching.

2. Describe how the system would work and who is responsible for the upkeep of
the system.

3. What are the rewards for students? How does your system communicate your
expectations?

4. In the space provided draw a simple sketch of your idea.
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I Looking Good Observation Sheet
During your next observation you will be observing the
environment of the classroom. You will also need to
talk to the teacher about how they reward students for
good behavior.

1. Look around the classroom. How many visual
displays to you see? Which is the most interesting?
Which is the most functional?

2. Draw a simple sketch of a bulleting board in the classroom you are observing which
serves as more than just a visual. Describe the purpose/function.

3. Ask the teacher to explain how she/he rewards positive behavior. Describe the
system.

4. If you could change one visual display in the classroom you are observing what would
it be and why?
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Careers in Education
Child Development
Standards and Competencies

Students will identify development characteristics and needs of school age learners.
2.1 Analyze the physical, cognitive, moral, and psychological developmental characteristics of learners.
2.2 Observe and evaluate learners, and their environment, in the following grade levels.
-Early Childhood
-Primary
-Intermediate
-Secondary
2.3 Learn and practice strategies used in observing children.
2.4 Write objective observation statements.
2.5 Understand observation protocol expectations.
2.6 Compose a formal observation write-up.
2.7 Apply nutrition information to child-development.

Adapted from: Teachers Recruiting Future Teachers. Program Guide for a Teaching Academy. 200 I.
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Child Development
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Learn and Practice Strategies used in Observing Children 2.3

Essential Academic Learning Requirements:
• Writing 1.1 , 2.3
• Communication 1.1 , 1.2, 3.1, 3.2, 3.3
Purpose:
This lesson will introduce the student to the types of observation
techniques used. Students will practice using the types of observation
tools.
Behavioral Objectives:
After studying this unit the student should be able to;

•
•
•
•

List the purpose of assessment.
List the advantages and disadvantages of various assessment tools.
Summarize guidelines for observing children.
Use three different types of observations.

Time:
One class period and two observation periods.
Materials Needed:

Information Sheet: Observation Tools
Observation Sheets
Overhead: Guidelines of Observation
Video of children playing
Anticipatory Set:
1. Ask students to define the difference between assessment and observation.
2. Have students brainstorm reasons they would observe children.
Instructional Content:
1. Explain guidelines for observing children. Discuss.
2. Provide examples of types of observation tools. Ask students to give reasons for
using each type. Discuss what is useful about each type of tool. Discuss the
disadvantages of each type of tool.
3. Demonstrate how to complete an observation.
4. Show video of children playing. Have students use observation sheets to
document the children's behaviors. Discuss.
5. Assign three observations to be completed at observation sites.
Closure:
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Observing children in an educational setting can provide useful information. During this
time do not interact with the children in a way it will determine the outcome of the
observation. Data gathered from the formal observation can be used to establish norms.
They will also prepare the Careers in Education student for the internship.

Assessment:
• Observations
• Test
Teacher Tips:
Find a video of children playing.
Make copies of observation forms
Use transparency: Guidelines for Observations
Extended Learning's:
• Have the student research assessment methods. Find various forms that are used
for assessment. Use the forms when observing a child. Write a report on the
advantages and disadvantages of using each type of form, and draw conclusions
about their use.
• Interview teachers about what kinds of observations tools they use in the
classroom. Describe in a five paragraph essay how and why teachers use
observations.
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Guidelines for Observing
Children
• I11fonnation you collect 111ust
be kept confidential.
• Do not discuss a child's behavior outside the
classroom or school environment.
• Use first names only in classroom
discussion.
• Do not bring personal belongings into the
classroom when you observe.
• Avoid talking to the children, other
observers, or the staff when you observe.
• Sit away from the action so you do not
interfere or cause a disruption by your
presence.
• If a child asks you what you are doing,
answer in a matter-of-fact manner.

Adapted from: Judy Herr. Working with Young Children, Observation Guide. Goodheart-Wilcox 1990.
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Anecdotal Records
Contents of anecdotal records:
• Identify the child and the child' s age
• Include the setting
• Identify the observer
• Provide an accurate account of the child' s actions and
conversations
• Include responses of other children and/or adults involved in the situation.
Anecdotal Record
Child's Name:

- - -- - - - - - Date: - - - - - - -

Child's Age in Years _ _ _ _ __
Setting: - - -- - -- - - - - -- - - - - - - - - - - - -Incident:

Adapted from: Judy Herr. Working with Young Children, Observation Guide. Goodheart-Wilcox 1990.6
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Review your work.
1. Does it include who was involved, what happened, when it happened, and where

it occurred? Explain.

2. Did your record include how the children communicated verbally and
nonverbally? Explain.

3. Was all the recorded information observable? Explain.

4. Was an objective description of the observed behavior recorded?

Adapted from: Judy Herr. Working with Young Children, Observation Guide. Goodheart~Wilcox 1990.
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Checklist
As you observe a student in the classroom mark the
behaviors you observed.

Behavior
1. Student raises hand when they know correct answer.
2. Student knows classroom routines.
3. Student uses classroom policy when getting a drink or using
the restroom.
4. Student receives positive comments from teacher.
5. Student talks out of turn.
6. Student is distracted.
7. Student wiggles in seat.
8. Student is attentive.
9. Student looks for affection of teacher.
10. Student asks why you are in the classroom.

Yes

No

Review your work.
1. What advantages and disadvantages do you see in the use of a checklist?

2. Describe a situation where you would use a checklist as a form of assessment and
explain why.

3. Describe a situation where you would not use a checklist for assessment and
explain why.

Adapted from: Judy Herr. Working with Young Children, Observation Guide. Goodheart-Wilcox 1990.
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Rating Scale
As you observe a student, rate each category of socialization as
always, usually, sometimes, or never.
Usually

Always

Social Skill

-

Sometimes

-

Never

-

Spends time watching other
students
Works alone
Talks while working
Likes to be accepted by others
Engages with other students in a
positive manner
Interacts in harmony with peers
Respects others rights
Expresses anger verbally rather
than physically
Resolves conflicts in a positive
manner

C

Review you work.
1. What are the advantages and disadvantages you see in the use of rating scales?

2. Describe a situation where you would use a rating scale for assessment and
explain why.

3. Describe a situation when you would not use a rating scale as a form of
assessment and explain why.

Adapted from: Judy Herr. Working with Young Children, Observation Guide. Goodheart-Wilcox 1990.
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Child Development
Nutrition and the Child 2.4

Essential Academic Learning Requirements:
• Writing 2.3
• Science 1.0
• Health 1.4
Purpose:
The purpose of this lesson is to establish the importance of nutrition in the development
of a child's learning. A well nourished child does better on test and in the classroom.
Time:
Three class periods. Most of project will be done outside of class time.
Anticipatory Set:
I. Ask students what they know about nutrition and learning.
2. Discuss the concept that when students feel hungry they do not do as well in the
classroom.
Instructional Content:
I. Discuss the study which found that student needs carbohydrates and fats in order
for the brain to function properly.
2. Assign students an internet search for studies which indicate how nutrition
influences learning of young students. Have students report at the end of the
period what the research indicates.
3. Review the food guide pyramid and the food groups.
4. Discuss hidden food ingredients such as fructose or com syrup. Brainstorm a list
of healthy foods.
5. Explain that each student will make a recipe book which includes healthy snacks
and simple meals.
6. Explain that the recipe book should also include learning activities for the
classroom they will intern in. The recipe book should provide a lesson plan. Food
can be used to teach a specific subject such as science, math, social studies,
reading, etc ...
7. Students will use a recipe to teach a concept to fellow students.
Closure:
Nutrition is very important for young students. Food is also an excellent way to teach
concepts in all subject areas. The recipe book that students will make can be used to teach
the importance of nutrition and learning and can also be a teaching tool.
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Teacher Tips:

Make copy of food guide pyramid.
Make copy of recipe/learning book expectations.
Assessment:

•
•

Brief presentation of nutrition study.
Recipe and Learning Activity Guide.

Extended Learning:

•
•

Research how students file for free and reduced lunch.
Design a lesson which could be used in the internship classroom.
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Recipe Lesson Book
Recipes are an excellent way to promote nutrition to students and
their families. Food preparation can also facilitate learning. The
Recipe Lesson Book combines concepts of nutrition with activities
which promote learning.
Each student will make a recipe book which includes 8 to 12
nutritious recipes for snacks or simple meals. Each recipe must
have a learning activity which can be completed by a younger student. Each learning
activity must identify the Essential Learning it is supporting. Additionally, the last
activity in the book must be a lesson plan for using one of the recipes as a 45 minute
lesson in a classroom for younger students.
Steps to making your recipe/learning book:

l.
2.
3.
4.
5.
6.

Find 8 to 10 nutritious recipes which young children would like to eat or prepare.
Write the recipes in a simple format that young children can understand.
Include clip art and graphics.
Each recipe should have a learning activity which uses the recipe. An example of this would
be to have a worksheet which doubles the recipe and uses math.
Identify the Essential Learning your activity supports.
The last section of your book should include a 45 minute lesson plan for use in a classroom of
younger students.

Evaluation:
Criteria
Possible Points
10 9 8 7 6 5 4 3 2 1 0
1. 8-10 recipes are in the book
109876543210
2. Recipes are in a simple format that
children can read.
543210
3. Clip art or ~raphics are used.
4. Each recipe includes a learning
109876543210
activity.
5. The Essential Learning is identified
10 9 8 7 6 5 4 3 2 1 0
and correct.
6. A lesson is included in the recipe book. 40 35 30 25 20 15 10 5 0
543210
7. Book includes a cover
10 9 8 7 6 5 4 3 2 1 0
8. Creative and use of space show
professionalism.
Total Score
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Chapter 5
Summary, Conclusion, and Recommendations
Summary
The purpose of this project was to develop and implement a resource guide for a
career academy foundation dass, Careers in Education, at Auburn High School. The class
was not offered at Auburn High School even though it was an approved course of study
through the Office of Superintendent of Public Instruction Family and Consumer Science
department.
Through the process of extensive review of literature related to the subject of
career academies, as well as the OSPI frameworks for Careers in Education, and the
Teachers Recruiting Future Teacher Implementation Guide, a supplemental Careers in
Education Resource Guide was developed for Auburn High School. The document is
considered a live document which will be expanded as the program grows. The program
has been aligned with the OSPI Careers in Education frameworks and has been submitted
to the Auburn School District Board of Education for approval. The second section
provides background information for operation of the program. The rationale of selected
units was to supplement the Teachers Recruiting Future Teachers Implementation Guide
to provide units of instruction for characteristics of teachers, classroom management, and
child development. The project is not limited to Auburn High School and will be
included in Auburn Riverside High School's Careers in Education curricula.
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Conclusions
As a result of this study the following conclusion have been made:
1. The School-to-Work movement played an important role in the

development of career academies .
. 2. Career academies .are a successfol method of integrating academics and
work-based learning.
3. Small learning communities promote student success through focused
learning in a humanistic school setting.
4. The career academy approach provides students with a vested interest in
school which accelerate academic commitment.
5. The No Child Left Behind Act of 2002, supports recruitment programs
which train potential teachers.
6. The class Careers in Education support the teacher recruiting efforts of
Auburn School District.
Recommendations
Planning for Careers in Education begins far in advance to the year it will
be offered. It is suggested that teachers submit the course for approval the year before it
is offered. A course description needs to be written and added to the course catalog and
counselors need to be informed about the class and its requirements. The most important
element of the program is student recruitment which needs to begin in January. This
should be done by teacher recommendation, letters to parents, flyers, displays, and
newsletters.

29
Prior to the program an In-service should be offered to mentor teachers and
principals.
The following recommendation based on the results of this project:
I. Each Family and Consumer Science Teacher should be given a Careers in

Education Resource Guide. The document should be used as a supplement
to the Teachers Recruiting Future Teachers Implementation Guide.
2. Counselors need to be informed about the needs of implementing a
Teaching Academy. Block scheduling is essential for the program.
3. Principals of schools suppmiing student internships need to be informed of
the program expectations and guidelines. This needs to be done during a
district principals meeting by the Careers in Education teachers.
4. A strong foundation of mentor teachers needs to be in place. Workshops
for mentoring teachers should be provided during In-service days in
August. Workshops should communicate roles of the mentor teacher and
the expectations for interns.
5. The program should be reviewed yearly and updates and changes should
be modified and added to the Careers in Education Resource Guide.
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